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At the age of 17, I set upon the path to my teaching career. I began by studying mathematics education at Central China Normal University in 1991.  During my college years, I organized my own two summer schools for high and middle school students, acting as president and teaching mathematics courses.  In the fall of 1994, I led a group of classmates to teach in a well known high school of China, as part of our practical training of our school education. During my masters program at Beijing University, I have been a recitation instructor for calculus courses. At Cornell, I have been a recitation instructor twice and have received decent evaluations from students. In particular, in one section of math 171 (Statistical Theory and Application in the Real World), the overall quality of my evaluation was 3.61 while average of the previous fourteen semesters was 2.48 in the scale of 0 to 5. These good evaluations earned me the chance of teaching math 111 (Calculus I) as a full instructor this semester.  Moreover my evaluation average for this course was 4.0.
For most of the time I taught in China, I taught in what I would call a Chinese traditional way. Now I am teaching in the United States, a country with a different culture, and speaking with a Chinese accent. This means I need to reform my teaching methods. The following are the principles which I adhere to, and which I believe have shaped me into a good teacher at Cornell.
Careful Preparation: Time management and clarity of teaching are two reasons for being extremely well prepared. When classes only last 50 minutes, one can not afford to waste time fumbling around. Also, careful preparation allows a teacher to choose examples that illustrate points without unnecessary complication.

Speak Slowly and Loudly:  Careful preparation saves me time so that I can teach slowly. From my experience, students don’t mind if I speak slowly with clear pronunciation.  Speaking loudly helps students understand me, even if my pronunciation is somewhat off. Also, speaking loudly gives students the impression that I am energetic and enthusiastic, which  keeps the whole class awake.
Jokes and Stories: After understanding a new concept or a difficult problem, the students want to turn off their brains for a few minutes. We may talk about jokes and stories during this time. The jokes and stories can be collected from the internet, books, and experience of others. This helps to keep the class entertained.
Good Questions: Ask the students good questions.  That’s the process by which we hope to engage students in thinking and talking about mathematics or statistics, right there in class.  Here is an example,
                     True or False: (Be ready to offer a proof or counter example): 
                     You were once exactly three feet tall. 

This question really knocks students for a loop.  Of course I was once three feet tall. But what did that have to do with calculus?  But how could they prove they were once exactly three feet tall?  Did they need to know when that occurred? Or simply that it had?  It is interesting that a few students raised the point that perhaps they were never exactly three feet tall.  Perhaps they just added a molecule and skipped over the 36 inch mark.  We found ourselves discussing not only the application of the Intermediate Value Theorem, but the wisdom of assuming that growth was a continuous function of time. 
In traditional teaching, the teacher talks too much. Good questions keep students active in class.  
Concern for the Students: Concern for the students is of paramount importance. A student knows if you’re really concerned with their learning or not. If the teacher doesn’t care, then why should the students care? So it is very helpful to show personal concern by learning their names. Concern encourages students to care, and in turn encourages them to strive and to succeed.
I believe that the ideal teacher embodies the values I have stated. This ideal teacher then creates an environment in which students actively seek to learn. For learning can only be done by students, teachers can only guide them.
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